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3a 0oAee 4eM MMOAYTOPABEKOBYIO MCTOPUIO CBOErO CYIeCTBOBAHMS IICUXOAOTMYECKasi HayKa HaKo-
I1AQ BHYLIUTEABHBIN Oara’k 3HaHUI1 O TOM, KaK Pa3BUBAeTCs YeAOBEK, KaK POPMUPYIOTCSI U COBEPILIEH-
CTBYIOTCS y4eOHbIe HaBbIKY, KaKye GaKTOpbl BAUSIOT Ha 3P deKTUBHOCTb 00pa3oBaTEABHOIO MpoLiecca
n Ap. OAHaKO Ha MPOTSDKEHUM MHOTHX A€T COXPaHseTCs MpobAeMa pa3pbiBa MEXXAY pe3yAbTaTaMu
HayYHBIX VICCAEAOBAHUI U TEM, YTO IIPOUCXOAUT B NMPAKTUKe 00pa3oBaHMs. DTOT paspbiB — AAAEKO
He HoBas npobaema. Kak ormeuaror E. V. Vicaes u C. I. Kocapenxuii, ACKyccrsi 0 pa3pbiBe MEXAY
HAyKOJ1 ¥ IIPAaKTUKOI B 00pa30BaHNM VIMEET AOATYIO MICTOPUIO, OAHAKO B HACTOsIIIlee BpeMsI HabAIOAQ-
ercs ee uHTeHcudukauus (Vcaes, Kocapeuxuir 2025). Ilpobaema cOOTHOLIEHMST HAaYKM M TIPAKTUKY,
0COOEHHO IPYMEHNUTEABHO K pyHAQMEHTAABHBIM MCCA€AOBaHMAM (PKypaBaes, Yinakos 2011), saTparu-
BaeT KayeCTBO Y HAAEKHOCTb HAyYHBIX Pe3YABTATOB, COOTBETCTBIE MICCAEAOBATEABCKON MTOBECTKY
aKTyaAbHBIM 3aIIpocaM 00pa30BaTeAbHON MPAKTUKY, BO3MOXXHOCTb MPAKTUYECKOTO MCIIOAb30BAHNS
SKCIIEPUMEHTAABHBIX AQHHBIX, AOCTYITHOCTb MCCAEAOBAHMIT AASI TIPAKTUKOB, X AOBEPME K HIM, & TAK)KE
MOTUBALMIO K UX arpobauuu u npumeHeHuo (Mohajerzad et al. 2021).

[TpobAema BHeApeHMsT HAyYHBIX PE3yAbTATOB B 0Opa3oBaHMe HOCUT CUCTEMHBIN xapakrep. Vccae-
AOBATEAU BBIAEASIIOT Oapbepbl HA HECKOABKUX YPOBHSIX: MHCTUTYLIIOHAABHOM, OPraHM3aLMIOHHOM,
VMHAVMBMAYQABHOM. VI €CAY MHCTUTYLMOHAaABHBIE OapbePbI CBSI3aHBI C ONPEAEAEHHO MTHEPTHOCTHIO 00-
pasoBareAbHbIX crcTeM (Giamellaro et al. 2025), a opraHM3alOHHbBIE — C PECYPCHBIMU AebULIUTAMU
(xappoBbiMy, puHaHcoBbiMU U AP.) (Mitchell et al. 2025), To MHAMBUAYaAbHBIE Gapbephl CBsI3aHBI,
B [IEPBYIO OYEPEAD, C HU3KMM YPOBHEM AOBEPMsI MHHOBALIMOHHBIM pa3paboTKaM, a TAaK)Ke «yCTAAOCTBIO
oT nHHOBaLui» (3arBsauHckuii, Crpoxosa 2015), KOTOpble B COBOKYITHOCTHM IIPUBOASIT K OTKa3Y He TOAb-
KO OT MHTETpaLMM y’Ke «IOTOBBIX K BHEAPEHVIO» MHHOBALMOHHBIX MPAKTUK, HO ¥ OT anpobauum pas-
pabaTbIBaeMbIX TEXHOAOT M. Bce 9TO CylleCTBEHHO YBEAMUMBAET BpPEMEHHOI Pa3pbiB MEXAY MTOAyYe-
HueM (QyHAAMEHTAABHBIX MCCAEAOBATEAbCKMX PE3YABTATOB U MX BHEAPEHNEM B 00pa30BaTEAbHYIO
MPaKTUKY, YTO 0COOEHHO TPEBOXXHO CETOAHSI, KOTAQ OT YYE€HBIX OKMAAETCs OBICTpasi UHTErPaLiisi UTOTOB
MIX VICCA€AOBATEAbCKON PabOThI B MPAKTUKY BaKHBIX COLIMAABHBIX MHCTUTYTOB, B IMIEPBYI0 OYEPEAD,
CUCTeMbI 00pa30BaHMs 1 3APABOOXPAHEHNSL.

Ha sTom ¢oHe 0coOyI0 1IeHHOCTD TPHOOpPETAET OMBIT, KOTOPBIN OBIA HAKOTIAEH B OT€YeCTBEHHbBIX
HayKax 00 o0pa3oBaHMM, XapaKTEePU3YIOIUIICS TeM, YTO UCCAEAOBATEAN M3HAYAABHO IIPOEKTUPYIOT
CBOM 33A24M COBMECTHO C NMPAKTUKAMMU U OPUEHTUPYIOT UX He HA OTKPBITME HOBBIX abCTPaKTHBIX
3aKOHOMEPHOCTEN, a Ha IpeoOpa3oBaHye CYLeCTBYIOIIEN AeITEABHOCTHU. [Ipy TakoM moAXoAe
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CIELMAAVCTBI-TIPAKTUKY CTAHOBSTCS He IIPOCTO MOTPeOUTEASIMY HAYYHBIX OTKPBITUI, HO aKTUBHBIMU
y4yacTHMKaMu mpotiecca ux cospanus (Vcaes, Kocapeuxuit 2025). Taxoke CyljeCTBEHHBIM IIPEACTABAS-
€TCs ONBIT MICCAEAOBATEAbCKO-ITPAKTUYECKOI0 MApTHEPCTBA — AOATOCPOYHOI'O COTPYAHMUYECTBA
MEXAY IPaKTUKAMIU U ICCAEAOBATEASIMM, OPTaHU30BAHHOTO AASI M3YU€eHUs IIPOOAEM U YAyUIIEeHUS 00-
pa30BaTEABHOI IPAKTUKY. B 3TOM COTpyAHMYECTBE aKLIEHT AeAQeTCs He Ha Iy TSIX IPEOAOAEHMsI bapbe-
POB, & Ha MOBBILIEHUM AOCTYITHOCTY HAyYHBIX OTKPBITBIA AASI COTPYAHMKOB CHCTEMbI 00pa3oBaHuUs
u noBblieHUM cTenenu ux npumennmoctu (Coburn, Penuel 2016). 9To npeamnoaaraeT CMeHy AOIMKY
B3aMIMOAEVICTBYS MEXXAY HayKOI1 M IIPAKTUKOI C AMHEITHON Ha UTEPATUBHYIO, TP KOTOPOI1 padpaboTka
MpPeACTaBAsIET COOO0IT LIMKAMYHBIN MTPOLIeCC MAAHUPOBAHMS, IPOTOTUIMPOBAHMS, TECTUPOBAHUS U OLjeH-
K1, a TaK)Xe MPOABIDKEHNE B CTOPOHY YIIPOLIeHNsI KOHEYHOTO MPOAYKTa A0 GOPMBI, MaKCMMaAbHO
YAOOHOIT AAS ero OecIpensiTCTBEHHOTro ucrnoAb3oBaHus (Shusterman et al. 2019).

JKypHaa «ITcuxoAorusi 4eAoBeka B 00pa3oBaHNM» BUAUT CBOKO MUCCHIO B TOM, YTOOBI CTATh MAOLIIAA-
KOV AASI TyOAMKALIMU UICCAEAOBAHUIL, TOTOBBIX K TpaHChepy B 00pa3oBaTEAbHYIO IPAKTUKY. MbI ipu-
BETCTBYeM pabOThl, B KOTOPBIX IIPEACTABAEHBI HE TOABKO AMATHOCTUYECKME AQHHBIE, HO U allpoOMUpo-
BaHHbIe IPOTOKOADBI COITPOBOXKAEHN S I BMELIATEAbCTB, @ TAK)Ke OIIMCAHbI MEXaHM3MbI COTPYAHMYECTBA
VICCAEAOBATEAEN Y IPAKTUKOB. MBI puraaiaeM K AVCKYCCUY BCEX CIELIMAAVICTOB B 00AQCTM IICHXOAO-
ruy 06pa3oBaHusl, 3aMHTEPECOBAHHBIX B COKpAIL|eH!} Pa3pbiBa MEXXAY pe3yAbTaTaMy pyHAaMEHTAABHBIX
VICCA€AOBAHUII U1 VIX BOIIAOII[€HVIEM B A€ICTBEHHbIE 00pa30BaTEAbHbIE MHCTPYMEHTHI.
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Over more than a century and a half of its existence, psychological science has amassed an impres-
sive body of knowledge about how people develop, how learning skills are formed and refined, and
what factors shape the effectiveness of educational processes. Yet the problem of a gap between research
findings and the realities of educational practice has persisted for many years. This divide is far from
new. As E. I. Isaevand S. G. Kosaretsky observe, the debate over the science-practice gap in education
has a long history, but it is currently intensifying (Isaev, Kosaretsky 2025). The relationship between
science and practice, especially in relation to basic research (Zhuravlev, Ushakov 2011), affects the
quality and credibility of scientific results, the relevance of the research agenda to the pressing needs
of educational practice, the potential for real-world application of experimental data, the accessibil-
ity of research to practitioners, their trust in that research, and their motivation to test and adopt it
(Mohajerzad et al. 2021).

The challenge of translating scientific results into education is systemic. Researchers have identified
barriers at multiple levels: institutional, organizational, and individual. Where institutional barriers stem
from the inherent inertia of educational systems (Giamellaro et al. 2025), and organizational barriers
from resource constraints (personnel, financial, etc.) Mitchell et al. 2025), individual barriers arise pri-
marily from low trust in innovative developments and from what has been termed ‘innovation fatigue’
(Zagvyazinsky, Strokova 2015). Together, these factors lead to rejection not only of integrating innovative
practices that are already ‘implementation-ready’ but also of piloting the technologies under develop-
ment. All of this significantly lengthens the time lag between obtaining basic research results and putting
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them into practice in educational settings — a lag that is especially concerning today, when scientists
are expected to move their findings quickly into the daily operations of major social institutions, espe-
cially education and healthcare.

Against this background, the experience accumulated in Russian educational sciences holds particu-
lar value. That experience is distinctive in that researchers initially frame their tasks in collaboration with
practitioners, directing their efforts not toward discovering new abstract regularities but toward trans-
forming existing practice. In this approach, practitioners become not just end users of scientific discove-
ries, but active participants in the process of generating them (Isaev, Kosaretsky 2025). Also noteworthy
is the experience of research—practice partnerships — long-term collaborations between practitioners
and researchers aimed at examining problems and improving educational practice. These partnerships
focus not on overcoming barriers but on making scientific knowledge more accessible to those working
in the education system and increasing its practical utility (Coburn, Penuel 2016). This entails shifting
the logic of science—practice interaction from a linear to an iterative model, in which development be-
comes a cyclical process of planning, prototyping, testing, and evaluation, alongside efforts to simplify
the end product into a form as user-friendly as possible for seamless adoption (Shusterman et al. 2019).

The journal Psychology in Education sees its mission as providing a venue for publishing research that
is ready for translation into educational practice. We welcome work that presents not only diagnostic
findings but also validated protocols for follow-up and intervention, and that describes mechanisms for
researcher—practitioner collaboration. We invite all educational psychology specialists interested in nar-
rowing the gap between basic research findings and their embodiment in effective educational tools
to join the discussion.
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