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Abstract

Introduction. We are often faced with students who do not apply what they learn at university in their
practice. Our team worked on a teaching design in order to use emotions as cornerstone of students’
involvement in their studies and, most importantly, in the investment of the acquired knowledge in their
praxis. Although they play fundamental role in human development, emotions are seldom used as a starting
point in education.

Material and Methods. The research led us to conceive a training method based on pictures to provoke
emotions. In turn, these emotions trigger a response from students, leading them to be eager to learn,
persevere and try to implement new knowledge in their field of activity. We present parts of our theoretical
framework that underpin our training method. We describe some challenges that we faced during its
implementation. Finally, we give an example of using this method in a classroom of agricultural trainers.
We applied our method to the training of farmers about the ways to counter the effects of climate change.
Results. The trainers reacted strongly to the pictures and showed high involvement in the workshop. After
applying these methods in teaching farmers, they reported a higher motivation and willingness of farmers
to implement new knowledge.

Conclusion. The emotions triggered by pictures seem to be able to form the cornerstone of an effective
approach to teaching and learning. This method holds promise for the practical application of knowledge
gained in the classroom. It may also drive long-lasting changes in the students” approach to teaching. This
calls for more research on the possible use of emotions and art to foster learning at different levels
of schooling.

Keywords: emotions, triggering emotions, learning, learning effectiveness, methods of improving the
effectiveness of learning

* This paper is a slightly adapted version from a keynote presentation at Herzen University Conference on Psychology in Education
2022, therefore, it does not totally follow the traditional standards of scientific writing.
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AHHOmMayus

BsedeHue. Mbl 4aCTO CTAAKMBAEMCS CO CTYAEHTaMM, KOTOPble He NPUMEHSIOT Ha MPaKTUKe 3HaHMS,
HOAyYeHHbIe B YHUBepcuTere. Halra KomaHAQ paboTasa Hap AM3aiTHOM O00Oy4YeHMs1, YTOObI MCIIOAB30BATh
SMOLMU B KaueCTBE KPAeYrOAbHOTO KaMHsI BOBA€YEHHOCT!U CTYAEHTOB B y4eOy U, CaMO€e TAaBHOE,
B ICIIOAB30BaHI€ IIOAYYEHHbIX 3HAHWI1 B IPAKTUYECKOI AESITEABHOCTI. XOTS SMOLIMM UTPAIOT PYHAAMEHTAABHYIO
POAD B PasBUTHUM YEAOBEKA, OHI AOBOABHO DEAKO MCIIOAB3YIOTCS B KQ4eCTBe OTIIPABHOI TOYKY B 00pa30BaHMIL
Mamepuairvt u menmoodvt. ViccaepoBaHMe IPUBEAO HAC K pa3paboTKe MeTOAa 00y4eH!s, OCHOBAaHHOTO
Ha KapTMHKAaX, BbI3bIBAIOLIMX SMOLMU. B CBOIO Ouepeab, 3TU 3MOLMM BbI3bIBAIOT OTBETHYIO PEaKLIMIO
Yy CTYAEHTOB, MOOY>XAQsI X CTPEMUTBCS YUUTHCS, IPOSIBASITh HACTOMYMBOCTD U IIBITATHCSI BHEADSITD
3HaHUS B CBOEN cepe AesITEABHOCTU. Mbl peAcTaBAsieM (QparMeHThl Hallell TeopeTUYecKolr 6assl,
KOTOpbIE IIOABOASIT Hac K paspaboTke MeToAa 00ydeHuMs. Mbl onuchbiBaeM HEKOTOPbIE IPOOAEMEL,
C KOTOPBIMU CTOAKHYAVCD IIpY IOIBITKE peaAl3aLy Halero Meroaa. HakoHel|, IpuBoAuM Ipumep
Haltel1 paboTsl 10 00yYeHIIO MIHCTPYKTOPOB B 00AACTHU CEABCKOTO XO35/ICTBA STOMY HOBOMY METOAY. MbI
IPMMEHMAY Halll METOA AASI 00yueHMsI pepMepOoB CIIOCOOaM IPOTUBOAEIICTBYS IIOCAEACTBUAM U3MEHEHNS
KAJMMATa.

Pesyrvmampt. VIHCTPYKTOPBI OYpHO OTpearnpoBaAu Ha GpoTorpacuim 1 IpOsSBUAU BHICOKYIO BOBA€YEHHOCTh
B ceMmHap. [TocAe IpYMeHEHNs 3TUX METOAOB B pabore ¢ pepmepamy OHM COOOLMAN O 6OAEe BBICOKOM
MOTMBALIMU U BBICOKOJ 3(pPEKTUBHOCTY BHEAPEHMSI METOAQ, OTMEYEHHOI hepMepamiL.

3axawHeHue. DMOLMH, BbI3bIBaeMble KapTVHKAMMU, I0-BUAMOMY, CIIOCOOHBI CTaTh KPa€yTOAbHBIM KAMHEM
HOBOT'O IIOAXOAQ K IIPENOAABAHMIO, CIIOCOOCTBYIOIEro MOBBILIEHNIO Ka4YeCTBa YCBOEH s 3HAHUIL. DTOT METOA
00yyeHMs TakKke 00AaAAeT MOTEHLMAAOM AASL COAENCTBUSA NPYMEHEHNIO Ha MIPAKTUKE U AOATOCPOYHBIM
M3MEHEHNSIM B IOAXOAE CTYAEHTOB. TpeOyeTcs mpoBeAeHe AOTIOAHUTEABHBIX ICCAEAOBAHUIL O BO3MOXKHOM
VICIIOAB30BAHMY SMOLIMIT 11 MCKYCCTBA AASL COAEMCTBUSI OOYYEHMIO 1 PA3BUTUIO Ha PA3AMYHBIX YPOBHSIX
IIKOABHOTO 00pa30BaHusL.

Karouesoie crosa: sMmouyM, aKTUBALMA SMOLMIA, 00yueHMe, 3P PEKTUBHOCTD 00yUYeHN s, METOADI IIOBBIIIEHNS
sddexkTrBHOCTU OOYUIEHUS

Introduction

It is obvious to any observer that our emotions
are being triggered constantly, whether it is by in-
formation media, social media or marketing. These
emotions are purposefully triggered in order to make
us pay attention, mobilize our resources, adhere
to an opinion, watch content, and, obviously, buy
products and services. The informational and com-

482

mercial businesses have very well studied our be-
havior and can make us think in a certain way and
engage in an activity based on our emotions. One
could state that, to a certain extent, we all are victims
of our own feelings which bring us to act where and
when we might have not if we had been receiving
the same inputs without emotions. More and more,
politicians have used emotions to get their message
through and to make us feel like voting for them
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or adhere to their views. As adults, we are expected
to make rational choices. However, it has been
widely proven that our decision-making process
happens prior to our awareness of this process. It has
also been clearly stated that emotions, among which
the emotional link to the subject or the teacher, are
foremost in the child’s involvement in learning and,
in general, in the child’s development. It seems odd
that we seldom encounter teaching methods that
take into account the feelings of students. It might
be because we think it is the opposite of good
teaching, the opposite of rationality.

More recent studies tend to show otherwise:
emotions are not only the trigger of most of our
involvement, but also play a large role in our rea-
soning process itself.

The main aim of our research has since then
been: how could we use emotions during teaching
to provoke reasoning, to get a continuous involve-
ment of students? Can we bring our students to build
a pertinent theoretical reasoning on their emotions
to implement actions and increase their involve-
ment in an activity?

We know, more or less, what we teach — more
or less, because there is always a hidden curricu-
lum —, and we are very aware of what we want
students to understand, of which skills we want
them to deploy in real life. But we are faced with
the facts: students, while they pretend that they
understand what we teach, do not apply this know-
ledge in real life, neither do they use the full poten-
tial of what has been taught in their field of practice.
This seems to be true for most training or theo-
retical teaching whether at a university level
or beyond. The evidence is well-documented in tea-
cher training and other fields of professional trai-
ning. It seems to us that something is missing
to favor the practical implementation of knowledge.

Our question then becomes: could we use emo-
tions to bridge the gap between theory and practice?
We all know that theory is beautiful, but practice is
something different, at least that is what students,
or recently graduated professionals, tell us. For quite

Cognitive processes \

Significant event sy

a few years now we have been trying to answer the
following questions: How to use emotions to trigger
learning? How to use emotions to implement actions
and increase involvement in the activity? How to use
emotions to bridge the gap between theory and
practice? And, as far as tools are concerned: Can
pictures trigger enough emotions to foster learning?

Theoretical framework

In such a vast context, we based our research
on theoretical background, ranging from funda-
mentals about emotions (Dewey 1894; 1895; James
1884; James, Lange 1922; Vygotski 1998; 2003),
to the importance of dynamic regulations (Buysse
2015; Iran-Nejad, Chissom 1992; Iran-Nejad, Zen-
garo 2013), elements of the activity theory (Leontev
1978) and neurology (Damasio 2005; Eich et al.
2000; Frijda 2003; Koenig 2003), including the direct
links between the neocortex and the limbic system.

Let us just insist on the link between emotions
and our ability to reason. For a long time, we were
told that our brain was constructed by layers of dif-
ferent systems that would hardly connect to each
other. The general idea was that the systems were
separated and sort of built on each other. However,
more recently, it has become clear that, from the
neurobiological point of view, the neural circuits
that underpin the functioning of emotions seem
not only to be located in the limbic system but also
in other parts of the prefrontal cortex, as well
as in the regions of the brain where signals from
the body are integrated (Houdé 2003).

It is good to remember that emotions are, fun-
damentally, a signal linked to the perception
of a physiological change or to the perception
of an internal cognitive state. These signals help us
survive. They either provoke an immediate reaction
or get processed and result in feelings and thought
over actions to try to suppress the signal. That
explains why emotions are at the origin of adaptive
processes, learning and psychological development
as a whole.

+ Feelings

*  Goal orientation

+ Activation of the
organism

»  Social expression

QOrganic procecces

Fig. 1. Origin of emotions and feelings (adapted from (Reeve 2012))
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Emotions, however, retain their quality of war-
ning that can produce unexpected effects: they are,
among other things, the expression of a deviation
of a personal norm. We should remember that they
are a high priority warning linked to 1) a physio-
logical effect (a rush of adrenaline, the tension
of muscles, the wish to run) as an immediate physi-
cal response to facilitate survival or, at least, 2) in-
tensity (physical pain, tears, sweat) to ensure that
we are aware of the existence of a challenge. When
trying to mobilize emotions in teaching, we should
not forget that they are meant to be the highest
level of arousal and surpass any purely cognitive
message. When we use emotions we signal the need
for change, the need to learn and to engage in an ac-
tivity, but it might come with side effects that are
difficult to manage if we are not able to help solve
the problem. Emotions are strong enough “to bind
us and to blind us” Here, I am talking, for instance,
about the first moments of a love affair or a very
strong involvement in the social networks — but
can we use emotions to open up our students’ minds,
to make them aware of the need to change?

1. Learning and emotions

There are extensive studies on the link between
emotions, feelings, and learning as well as self-
regulated learning (Boekaerts 1999; Li, Lerner 2013;
Mega et al. 2014; Schunk, Zimmerman 2008; Su-
zic et al. 2013). Nevertheless, when we started
analyzing the mobilization of emotions in the
learning processes and not only around the notion
of motivation, we started to encounter challenges.
Indeed, the learning context is very often strict and
not really adapted to the expression of emotions,
nor to the use of emotions. Usually, teachers tend
to bring students to distance themselves from their
experience or to apply only formal logic. We also
encountered some challenges linked to the fact that
emotions also trigger fundamental, almost physi-
ological, reactions. If we unwillingly used situations
that engendered negative feelings or emotions that
signaled danger, how would the students react?
Would they pretend to be dead, run away or would
there be a positive response — a fight to acquire
knowledge?

We also found out that students are getting used
to short reward circuits. This means that they seem
to have a hard time enduring a long-lasting emotion
without developing long-lasting negative feelings.
They want a result, a reward, almost at once. When
learning is involved, they tend to ask for solutions,
for answers, instead of trying to solve the problems
on their own, because it is faster. If we do not yield,
they might develop negative feelings towards the
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subject matter and towards the learning process,
which would further impair learning.

Then, we also had to take into account the status
of error. We all know that if you have a positive
status of error, meaning that your errors are seen
as a possibility of progress, it enables you to study
longer, to study better, and not to be afraid to make
mistakes by trying. However, the status of error
in our school system tends to be negative — even
if the teacher does not stigmatize failures, the errors
will eventually show in reports and grades. This,
in turn, engenders a fear of failing.

Of course, there is always a possibility for some-
one to persevere thanks to coping and resilience.
However, in our schooling system we do not spend
much time on teaching coping strategies. How do
you cope with emotions as a student? How do you
cope with all that can happen while you are lear-
ning? Or fail to learn? What is the value of effort
and perseverance, of coping with your own feelings?

Moreover, any action during teaching, if sig-
nificant, will be considered an event. And a sig-
nificant event provokes a cognitive process and
an organic process that both (taken together) allow
for feelings, i. e., cognitively processed emotions,
goal orientation, activation of the organism and
social expression as a result (Reeve 2012).

Using emotions is a complex issue. While your
are teaching, you have to be aware of the intercon-
nection of emotions, orientation of the activity,
possible reactions of students, socially acceptable
expressions of feelings. On top of it, you have to de-
cide which significant event you are going to use
to trigger the students into learning, because it can
really unfold in several directions.

Significant events produce emotions. Emotions,
in turn, engender:

1) feelings, once the emotions are perceived
and processed cognitively (also influenced
by goal orientation and the immediate re-
sponse of the organism). Feelings influence
the subjectiveness of the experience, aware-
ness and cognition;

2) goal orientation (also influenced by feelings
and the social expression) which includes the
adaptation of the objective; a motivational
state in relation to the objective; planning
of actions;

3) activation of the organism (also influenced
by the social expression and feelings), that
will trigger motor functions; readiness for
action; physiological activation (inducing
non-verbal communication);

4) social expression (also influenced by the
activation of the organism and goal orienta-
tion) that includes social communication

https://www.doi.org/10.33910/2686-9527-2023-5-4-481-489
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—  Controlled or not:
facial, physical and vocal
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Fig. 2. Significant event and emotion (adapted from (Reeve 2012))

(willingly or not) under the form of social
actions, non-verbal expression, and verbal
expression.

How was all this going to play out in the class-
room or in the training facility? Is it also something
we should be aware of before introducing emotions
as a cornerstone of the learning process?

2. Hypothesis

Our postulate was that actions in an activity will
always engender a certain level of emotions. On top
of that, the activity can also have an influence
on feelings, i. e., on the identification of emotions
and their verbalization. If the required actions are
carefully planned, they could have an influence
on the way emotions are taken into account and
develop into feelings that influence reasoning and
further actions that will be taken.

We also took into consideration that, unlike
during formal learning, a lot of our decisions are
not rational. This effect is very powerful when
studying a theoretical passage through practical
activity, for instance, with farmers or teachers. You
notice that the person’s irrational side can sud-
denly take the lead over their rational side.

So, our main postulates were that a certain de-
sign of activity could influence:

- identification of emotions and verbalization

- taking emotions into account while reasoning

- taking into account human rationality or ir-

rationality

— tolerance to different point of views

- emotional coping and perseverance

We also aimed to show that all these elements
taken together would help change practice.

From there, we tried to develop a method of trai-
ning based on an emotional trigger. Our hypo-
thesis was that pictures of real events, presumably
linked to the students’ core activity and illustrating
consequences of a lack of agency, would provoke
an urgency to act if the training sequence put them
in a position of agency.

3. The use of emotions to change
practice: A case study

In order to illustrate our work, we will briefly
describe a training method we developed in 2019
when we cooperated with Universidad de Ciego
de Avila in Cuba. Our common aim was to find new
ways to make farmers aware of how to cope with
climate change and make sure they would imple-
ment new practices. We were asked to conduct
a workshop for trainers, mostly graduates from the
University, who were tasked with organizing work-
shops and conferences for farmers in order to have
them change their practices®.

* This cooperation between Laval University (UL) from
Quebec and Universidad de Ciego de Avila (UNICA) from Cuba,
was financed by the Ministére des relations internationales et de
la francophonie du Québec (Ministry of International Relations
and Francophony of Quebec) and involved among others: Prof.
A.A.].Buysse (UL), Prof. R. Madrigal Perez (UNICA) (at whose
initiative this project was started), Prof. C. Mazorra Calero
(UNICA); F. Molina Sanso, MSc (UNICA); Prof. N. Castillo Ar-
zola (UNICA); J. Desgagné, M.A. (UL).
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3.1. Context

Most of us do not realize that in Cuba climate
change has enormous effects on agricultural pro-
duction: severe droughts, underwater reserves
contaminated by saline water, changing average
temperatures that alter growth patterns. The nega-
tive impact appears in certain areas only and not
in all of them simultaneously. The urgency is that
farmers should adapt before the changes happen
to their land. They have to completely change their
patterns before the land is affected. However, far-
mers, in general, are hard to convince to change
their practices. Our colleagues in Cuba made us
aware of the training methods the farmers were
expecting: top-down transmission where they are
being told what they should do. They are also used
to the fact the all the necessary means are provided
by the state. Alas, the lasting embargo makes it hard
for them to get the necessary means and once they
return to their fields, they do not necessarily do
what they have been told. This is, of course, com-
mon to most professional training: habits prevail
over new methods.

Some farmers also seem to have developed a very
passive attitude towards climate change that could
be described as: “I know nature; I'm a farmer;
weather always changes; you cannot trust people
who are not farmers; we will cope; nature is nature
and we just follow it” So, they are not willing to an-
ticipate radical climate changes ahead that call
for a structural change in their habits, and they
absolutely lack agency. They do not try to do any-
thing to live and work in a better environment.
There is also a little clash here because they still
follow certain ideas of communism, where the
farmers are used to being told what to do and
to get everything to do what they have been told
to do. So, if they are told to use more chemicals
on their fields, they wait till these are delivered,
because it is the responsibility of the state. But the
current situation is new. It is a climate change.
At the same time, Cuba is more and more deprived
of the means to provide their farmers with all what
they need. Policy changes are trying to bring far-
mers to a certain level of autonomy in their produc-
tion. The farmers, however, are not used to it at all:
a lack of material input, climate change and policy
change require them to be autonomous, while they
are not trained to act that way.

To help change this, we were asked to propose
a training method to the trainers who are actually
teaching the farmers. We decided to act with the
trainers — who are very connected or involved
in agricultural practices — the same way we would
with farmers if we were to train them directly. This
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way the trainers would experience the effect of the
training method firsthand. Of course, we were
going to explain each step afterwards and provide
some theory as well.

3.2. Our training method

To experiment with the new training method,
we decided to use pictures. We wanted to know
if pictures could trigger enough emotions to get
students to engage deeply in the learning process.
This would lead to the acquisition of solutions
through reflexivity, encourage agency and a strong
willingness to implement the solutions in real-life
activities.

The idea was to allow emotions provoked by pic-
tures as a primary trigger to motivate the farmers
to find a solution on their own. This involves prob-
lem solving and creativity and ensures that, being
professionals, they will know how they can apply
these solutions in their own estates. This, in turn,
would encourage agency and an enduring feeling
of empowerment.

We asked the trainers to join a role play and
assume the role of farmers. To this end, we asked
them to talk about their personal or their family’s
farming experience or some farming practices they
had encountered touring the countryside. This
brought back memories about the challenges of far-
ming. This was followed by a logical situation where
trainers were put in the same situation as a farmer
with a certain plot of land and cattle to raise (if they
wanted, they could also choose crops). It was as-
sumed that during training the students would act
as experts in their field.

This was followed by the introduction of a trai-
ning procedure that we recommended them to use
in training real farmers they would soon meet:

1) show pictures: real catastrophic events re-
lated to weather and climate change, e. g.,
cracked earth with withering crops due
to draught; almost dried up rivers with star-
ving cows trying to lap the last drops of wa-
ter from the river stones; starved to death
cows on a dried-up pasture, etc.*;

2) let them comment (subjective);

3) have each (individual or team) choose the
picture that moves them the most (subjec-
tive);

4) talk about what they feel looking at the picture
(subjective);

* These pictures were mostly chosen from pictures provided
by the University and related to draughts in other parts of Cuba
or South America, since it was important for them to be able
to relate to the geographical and climatological context.
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5) talk about the possible reasons leading
to this result with, if appropriate, input from
the expert (objectivation);

6) express their reality linked to these feelings,
express their challenges (subjective);

7) provide pencils and paper and ask them
to reflect alone about possible solutions for
their land;

8) after some time ask them to form teams
(three to five individuals) and work on pos-
sible solutions for their land;

9) discuss their first drafts of solutions (exter-
nalization-objectivation);

10) provide concepts possibly related to the
solutions and theoretical information about
the causes, without providing the practical
solutions themselves (objectivation);

11) hand out construction blocks (Lego or other)
to be able to manipulate concrete material
(externalization);

12) have them work in teams to propose practi-
cal solutions adapted to their land and
create an illustration of their solutions using
the concrete material provided (usually a new
design for their land and production areas,
tree plantations, water reserve, etc.);

13) present and debate their solutions with inputs
from the specialists (objectivation);

14) show pictures of positive outcomes related
to the implemented solution (reinforcement);

15) have them plan an implementation and chose
a picture of what they want to achieve and
a picture of what could happen if they do
not put the solutions into practice (transfer
to practice).

As described hereabove, the first thing you have
to dois to let the ‘learner’ choose what moves them
the most. That already puts them in a position
of agency, even if it is minimal. In this case, being
used to traditional teaching, they were surprised and
quite delighted to have a choice and to get to talk
about how they feel, which they are not usually sup-
posed to do, either. In this particular case, when they
saw the pictures, a lot of them were very emotional,
although they are very aware of the subject and were
the ones who were supposed to train the farmers
about this. That is because we intervened in an area
of Cuba that had not experienced drought dra-
matically yet. So, when they saw what awaited them,
they realized what it was really about and how it
could affect their animals or their fields.

Then they had time to try to find a solution
on their own. After that, we made them talk to-
gether to try to find a solution. This was followed
by providing the concepts. Of course, in this par-
ticular case, we were not specialists in agriculture,
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but we used advanced knowledge from other uni-
versity colleagues to provide them with the concepts
and the theoretical information to be able to deal
with the problems they could encounter. But under
no circumstance would we give them a practical
solution. After that, the trainers worked in teams
to create solutions adapted to their situation. Then,
they presented and discussed their solutions.
At this point we showed them pictures of positive
outcomes or asked them to draw positive outcomes.
In other words, what will they achieve if they
do what they have invented as a solution? What
is a possible result? We had prepared pictures
of successful farming in difficult weather conditions,
showing, for instance, the difference between a well-
organized farm land with a water reserve and trees
and one with traditional intensive farming without
a pond or any shade provided by vegetal cover.
Thus, our key idea was to use image-induced
negative emotions to provoke the subjectivation
of the need to act. They had an image of what could
happen if they failed to act. Then, they had to ex-
ternalize that emotion, enabling the start of a re-
flexive problem-solving process. To support this,
we provided very concrete tools in the form
of building blocks, since abstract problem solving
is not the most common approach for farmers.
Finally, we used positive images of possible results
to allow for an association between the concepts
they used, the methods they developed, and the
positive emotion that could result from it.

Results

We recorded two types of results. First, those
obtained during the workshop; second, following
the implementation of the method by the trainers
when working with farmers.

We noticed a strong involvement of the atten-
dees. Obviously, it was due to the emotions and
feelings they had. During the workshops, emotion
seemed to have been central to the thinking process
and gave way to structured reasoning instead of the
blocking formal reasoning. Even the trainers were
proud of the solutions they found. From follow-ups
we can affirm that the trainers used this method
themselves in their workshops with farmers. From
their reports four months later, the method proved
to have positive results and created a strong involve-
ment of farmers who seemed to be on the way
to implement it. Some of the people we trained had
other involvements in the communities. They suc-
cessfully used the method in other situations requir-
ing social action.

We had the following feedback from four work-
shops by the trainers who used our method:
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Fig. 3. Processes involved in teaching with the use of emotional triggers induced by pictures

— involvement induced by emotions;

— emotions became central to the thinking
process;

— farmers or other trainees felt empowered;

— they had a feeling they had found solutions
themselves;

— they seemed to be eager to implement
these solutions although they had rejected
them in the past when they were presented
by engineers;

— they believed they would be able to have
control over the situations which they did
not seem to have before.

Another article reporting on the effectiveness
of our method will describe how one of the trainers
used the method to develop a sense of agency
in a community that was plagued by teenage mis-
behavior. The community successfully developed
activities to influence the misdemeanor of the youth.
The method involves the people and brings them
to change their practices.

Conclusions

We could conclude that emotions can really be
generated by images. Of course, if they are chosen
by the students and become the central point of de-
liberation of thoughts, the emotions can be recalled,
opposed to the new ones and become a central point
of the gratification of the action. And obviously, from
the reports we have, the internalization of the ima-
ges increases the urge and the recall, hence, the
change in activity and the duration of this change.
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According to us, it is feasible to design a twofold
double stimulation in order to scaffold changes
in activity:

1) negative emotional trigger;

2) awareness and definition of the problem;

3) tools and reflexivity;

4) negative emotional recall and trigger of po-

sitive emotions.

That could lead to taking into account different
principles that are often neglected like the power
of art in education, the need to direct teaching
towards developing a feeling of agency in our stu-
dents based on a contact with their emotions.

To conclude, we think our research shows that
there is a place for emotions and for art, as a sup-
port for emotions, in our teaching system. Emotions
also help to build a feeling of agency in students.
I have to say that presently I am still working
on the power of art. The reason is that we can heal
with art, we can heal with emotions, and we see
no reason why art and emotions find such a limited
application in our schooling systems.
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